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CIEP 409: Evidence-Based Interventions 

Summer 2022 
 

Instructor: Don Sibley, Ed.D., NCSP Dates: May 23, 2022 through July 1, 2022 

Email: dsibley@luc.edu Phone/Text: (708) 609-9918 

Office Hours: Virtual, by appointment via Zoom. 

Class will meet asynchronously with the exception of two synchronous meetings.  
This class is planned for remote/virtual instruction. There will be two synchronous meetings 
via Zoom. The first synchronous meeting will be Tuesday, May 24, 6:00-7:00pm. The other 
synchronous meeting will be Thursday, June 30, TBD. Both meetings will be recorded. 

 
RESPONSIVENESS 

You can expect a response to emails in no more than 24 hours except on weekends; generally, I 
attempt to respond within 12 hours, maximum. If there is need for a quicker response, you are 
encouraged to send a text to my cell phone number listed above. If/when you text, please be sure 
to tell me who you are! You are also welcome to call me, if need be. If you find the need to do 
so, I suggest sending a text first with the number you will be calling from, since I generally do 
not answer when I don’t recognize the number. Students can expect that I will provide feedback 
on assignments within one week of the due date of the assignment.  
 
SELF-CARE 

I am a big proponent of self-care, though I will admit to not doing it well all the time! Balancing 
the demands of graduate school, work, and life in general is challenging in the best of times. 
There is considerable empirical evidence that taking care of ourselves helps us meet the demands 
and needs of others. We are certainly not in the best of times! So, it is more critical than ever that 
we all make an effort to take care of ourselves. My personal self-care activities include cooking, 
photography, playing guitar with a local group of Bluegrass musicians (when COVID 
restrictions allow), quilting, and reading fiction. I’m looking forward to hearing about yours! 
 
CLASS COMMUNICATION 
 
Email and Sakai will be the primary methods of communication with students enrolled in this 
course. All course content will be communicated and managed via Sakai. Because Sakai uses 
your Loyola computer account, students are responsible for making sure that their account, and 
computer, are in good working order. Course-related emails will only be sent to Loyola email 
accounts. If you have a personal email you would rather use, you may arrange to forward emails 
from your student account to the personal account. However, you are responsible for checking 
your Loyola University email on a regular basis (daily checks are recommended). 
  
 



*SCHOOL OF EDUCATION COMMITMENT - COVID-19: 

Loyola’s School of Education (SOE) recognizes that this is an unprecedented time. We 
understand that moving into the 2021-2022 academic year while living in the context of the 
COVID-19 pandemic may stir feelings of uncertainty, fear, or anxiousness. We want you to 
know that your safety, health, and well-being, as well as that of our faculty and staff, remain our 
primary concern. We want to be able to support you in any way that we can. We ask you to 
embody the Jesuit value of Cura Personalis, or care for the whole person, as we prepare to learn 
together. We ask that you consider your way of being in this community, to act with care, and 
treat all with dignity to keep yourself and others safe. If you are not feeling well, please use 
Loyola’s SYMPTOM Checker. It can be found on the webpage or APP Loyola Health under the 
COVID -19 Related Information Tab at the top of the page. 

The University understands that you may encounter obstacles that make reaching academic goals 
more difficult. We strongly encourage you to access the Student Resources on Loyola’s COVID-
19 Response webpage for information, supports, and resources on basic needs such as housing, 
food, financial aid, and medical and mental health. This web page also offers information on 
official University communications, access to technology, and student services. All Loyola 
University Chicago administrators, faculty, and advisors are also here for you.  

The SOE is committed to working with all students to address any challenges that may arise 
during the semester. Please reach out to your professor as early as possible to discuss any 
accommodations you think may be necessary in order for you to successfully complete your 
coursework. Active and engaged communication with all of your professor is encouraged. We 
know the FALL 2021 Return to Campus will be like no other, but through collaboration, 
communication, and shared responsibility, we will not only get through this difficult time; we 
will thrive.  

*ON-CAMPUS COVID-19 TESTING: Everyone in our community is strongly encouraged to 
participate in on-campus surveillance testing—even if fully vaccinated and boosted.  

*COVID-19 REQUIRED PERSONAL SAFETY PRACTICES:  

We all have a part to play in preventing the spread of COVID-19. Following a simple set of 
required personal safety practices can lower your own risk of being infected and can help protect 
others. All members of the Loyola community are expected to follow these practices while on 
any of the University’s campuses. Face masks or face coverings must be worn by all students, 
faculty, and staff while on any of Loyola’s campuses, when in the presence of others, in 
classrooms, and in public settings where other social distancing measures are difficult to 
maintain. Appropriate use of face masks or coverings is critical in minimizing the risks to others 
around you, as you can spread COVID-19 to others even if you do not feel sick. To keep the 
community safe, all Ramblers should get boosted as soon as they are eligible, wear high-quality 
masks over their mouths and noses, and test often. N95 masks are available for pick up at each 
on-campus testing site. Please be sure to review all LUC REQUIRED Safety Protocols. 

 



*COVID-19 REPORTING PROTOCOL:  
 
If you test positive for COVID-19, continue to follow the University’s Positive Diagnosis 
Protocol and report your case to the University immediately by contacting COVID-
19report@LUC.edu or by calling 773-508-7707.  

*EXPOSURE NOTIFICATION PROCESS UPDATE:  

Given the high transmission rate of the Omicron variant in Chicago, contact tracing is not 
pragmatic or effective at this time. Our COVID Care Coordinators will suspend contact tracing, 
and will focus on those diagnosed with COVID-19. Students, faculty, and staff who test positive 
for COVID-19 will be responsible for notifying their contacts; close contacts should monitor 
symptoms and test 5 days after exposure. Those not comfortable with identifying themselves can 
use solutions like Tell Your Contacts to report anonymously. 
 
 
COURSE DESCRIPTION 
 
CIEP 409 is designed to provide students with an introduction to evidence-based interventions 
used in school psychological service delivery. Course content includes definitions of evidence-
based interventions, what constitute appropriate sources and standards of “evidence”, processes 
for identifying evidence-based interventions to be used in schools, increased awareness of and 
abilities to use evidence databases, and a review of well-established evidence-based academic 
and behavioral interventions used in school-based settings. 
 
COURSE FORMAT 
 
The content of this course will be presented primarily through asynchronous activities, including 
individual and group assignments. As noted above, there will be two synchronous meetings via 
Zoom. Both meetings will be recorded.  
 
Course content will be delivered via four modules, each of which is divided into several lessons. 
In general, assignments will be due at the end date for each module. I do understand that stuff 
happens that we cannot predict; in such circumstances it may be possible to provide extended 
due dates. Because many of the assignments are group assignments, and graded as such, it is 
critical that each of you keep up with the readings and are prepared when your group meets to 
complete an assignment.  
 
This course moves quickly! There is a lot of content to cover in a short period of time. Each of 
you should anticipate spending 12-16 hours per week on this course, completing assigned 
readings and assignments, including major assignments, as well as Discussion (aka forum) posts 
and Google Doc group assignments. 
 
 
 
 



COURSE TEXT AND READINGS 
 
There is no required text for this course. All course readings will be in the form of journal 
articles and other materials posted on Sakai.  
 
Recommended texts (these are texts that you may wish to consider adding to your personal 
library). I will attempt to make these available as electronic versions through the library.  
 

 American Psychological Association. (2019). Publication manual of the American 
psychological association: The official guide to APA style (7th Ed.). American 
Psychological Association. (Strongly recommended!) 

 Burns, M. K., Riley-Tillman, C., & Rathvon, N. (2017) Effective school interventions: 
Evidence-based strategies for improving student outcomes (3rd ed.). The Guilford Press 

 Burns, M. K., Riley-Tillman, C., & VanDerHayden, A. M. (2012). RtI applications, 
volume 1: Academic and behavioral interventions. The Guilford Press. ISBN: 978-1-
4625-0354-4. 

 Codding, R. S., Volpe, R. J., & Poncy, B. C. (2017). Effective math interventions: A 
guide to improving whole-number knowledge. The Guildford Press. ISBN: 978-1-4625-
2828-8. 

 Daly, E.J., Neugebauer, S., Chafouleas, S., & Skinner, C.H. (2015). Interventions for 
reading problems (2nd ed.). The Guilford Press. 

 Hoover, J. J. (2013). Linking assessment to instruction in multi-tiered models: A 
teacher’s guide to selecting reading, writing, and mathematics interventions. Pearson. 
ISBN: 978-0-13-254267-8. 

 
Additional course resources 

Websites 
 Evidence-Based Intervention Network: https://education.missouri.edu/ebi/ 
 National Center on Intensive Intervention: https://intensiveintervention.org/ 
 Best Evidence Encyclopedia (BEE): https://bestevidence.org/ 
 What Works Clearinghouse: https://ies.ed.gov/ncee/wwc 
 Intervention Central: https://www.interventioncentral.org/ 
 RTI Network: http://www.rtinetwork.org/learn/what/approaches-to-rti 
 https://iris.peabody.vanderbilt.edu/#content 
 https://iris.peabody.vanderbilt.edu/resources/ebp_summaries/ 

 
GENERAL COURSE OBJECTIVES (CIEP 477/CIEP 533) 

Through their participation in this course candidates will… 

 Gain understanding of effective (i.e., evidence-based) academic and behavioral 
interventions strategies implemented in school settings. 

 Gain skills in evaluating the evidence base for academic and behavioral interventions. 
 Gain proficiency in professional writing. 

 
 



RELEVANT NASP PRACTICE STANDARDS 
 
The school psychology program at Loyola University Chicago is a NASP approved EdS 
program. This course is aligned with the NASP 2020 Domains for Professional Practice to 
support the development of school psychologists who employ an integrated model of service 
delivery. Specifically, in this course, students will be expected to learn content aligned to the 
following domains:  

 Domain 1: Data-Based Decision Making: School psychologists understand and utilize 
assessment methods for identifying strengths and needs; for developing effective 
interventions, services, and programs; and for measuring progress and outcomes within a 
multitiered system of supports. School psychologists use a problem-solving framework as 
the basis for all professional activities. School psychologists systematically collect data 
from multiple sources as a foundation for decision making at the individual, group, and 
systems levels, and consider ecological factors (e.g., classroom, family, and community 
characteristics) as a context for assessment and intervention. 

 Domain 3: Academic Interventions and Instructional Supports: School psychologists 
understand the biological, cultural, and social influences on academic skills; human 
learning, cognitive, and developmental processes; and evidence-based curricula and 
instructional strategies. School psychologists, in collaboration with others, use 
assessment and data collection methods to implement and evaluate services that support 
academic skill development in children. 

 Domain 4: Mental and Behavioral Health Services and Interventions: School 
psychologists understand the biological, curltural, developmental, and social influences 
on mental an behavioral health; behavioral and emotional impacts on learning; and 
evidence-based strategies to promote social-emotional functioning.  

 Domain 5: School-Wide Practices to Promote Learning: School psychologists understand 
systems’ structures, organization, and theory; general and special education 
programming; implementation science; and evidence-based school-wide practices that 
promote learning, positive behavior, and mental health. 

 Domain 8: Equitable Practices for Diverse Student Populations: School psychologists 
implement evidence-based strategies to enhance services in both general and special 
education and to address potential influences related to diversity. School psychologists 
demonstrate skills to provide professional services that promote effective functioning for 
individuals, families, and schools with diverse characteristics, cultures, and backgrounds 
through an ecological lens across multiple contexts. 

 Domain 9: Research and Evidence-Based Practice: School psychologists have 
knowledge of research design, statistics, measurement, and varied data collection and 
analysis techniques sufficient for understanding research, interpreting data, and 
evaluating programs in applied settings. As scientist practitioners, school psychologists 
evaluate and apply research as a foundation for service delivery and, in collaboration with 
others, use various techniques and technology resources for data collection, 
measurement, and analysis to support effective practices at the individual, group, and/or 
systems levels.   
 

 



ALIGNMENT WITH APA COMPETENCIES 

The school psychology program at Loyola University Chicago is an APA accredited PhD 
program. This course is aligned with the APA Benchmarks for Competency Development of 
Psychologists. Through their participation in this course candidates will… 

 Understand how to conduct themselves in a professional manner (APA 1B) 
 Understands the scientific foundation of professional practice (APA 6C) 
 Demonstrates basic knowledge of scientific, theoretical, and contextual bases of 

assessment, intervention, and other psychological applications; demonstrates basic 
knowledge of the value of evidence-based practice and its role in scientific psychology 
(APA 8A) 

 Demonstrates basic knowledge of intervention strategies (APA 10C) 
 
CONCEPTUAL FRAMEWORK 

Our mission is social justice, but our responsibility is social action through 
education. 
 
Our framework guides the curricula of School of Education programs and serves as the 
foundation to the School of Education Conceptual Framework Standards – standards that 
are explicitly embedded in major benchmark assessments across all SOE programs. 
 
The School of Education is a community comprised of students, faculty, and staff whose 
success is dependent upon interdependence, collaboration, and mutual respect, in that we 
recognize, include and capitalize on our many forms of diversity, and pool these resources 
in our mission as educators. We seek to build on the assets of diverse faculty, staff, and 
students (including, but not limited to race and ethnicity, culture, language, socioeconomic 
status, religion, ability, sexual orientation, gender, and gender identity) and holding high 
expectations for our educational practices that serve these nested groups. 
 
The SOE uses transformative education as a tool for challenging and inspiring students to 
improve the world around us. We view transformation on a continuum from a highly 
personal process (requiring risks, vulnerability, and trust) to the transformation of 
supports, services, and outcomes for our students, community partners, and those whom 
they serve. Each point on this continuum requires both reflection and a commitment to 
interdisciplinary and transdisciplinary collaboration that challenges our perceptions and 
decision-making. Programs incorporate Ignatian pedagogy and traditions, including the 
four processes of knowing: attention, reflection, judgment, and action and commitment. 
Transformative education does not have the narrow learning of a knowledge base as its 
outcome, but rather it prioritizes the notion of disruptive knowledge, a means or process of 
questioning knowledge and the valuing of learning more. The SOE prepares our candidates 
to critique the knowledge base and to question knowledge through a social justice lens, and 
simultaneously to use and contribute to knowledge for just purposes.  
 
The SOE embeds social justice principles throughout course work, research, and service-
oriented activities. “The goal of social justice education is full and equal participation of all 
groups in a society that is mutually shaped to meet their needs. Social justice includes a 



vision of society that is equitable and [in which] all members are physically and 
psychologically safe and secure” (Bell, Adams & Griffin, 2013, p. 3). Our efforts are devoted 
to promoting human rights, reducing inequalities, and increasing the empowerment of 
society’s most vulnerable groups. Our mission is social justice, but our responsibility is to 
social action. We work to transcend openness, understanding, tolerance, and acceptance, 
instead working directly to promote equal representation where there is 
disproportionality, resilience where there is vulnerability or risk, access where there is 
isolation, and equality where there is none. (Reprinted from 
www.luc.edu/education/mission/) 
 

SOE CONCEPTUAL FRAMEWORK STANDARDS (CFS) 

Our conceptual framework guides the curricula of School of Education programs and 
serves as the foundation to the School of Education Conceptual Framework Standards – 
standards that are explicitly embedded in major benchmark assessments across all SOE 
programs. 
 
These conceptual framework standards reflect our commitment to promote 
transformational learning within each student across all programs. 

1. CFS1: Candidates critically evaluate current bodies of knowledge in their field. 
2. CFS2: Candidates apply culturally responsive practices that engage diverse 

communities. 
3. CFS3: Candidates demonstrate knowledge of ethics and social justice. 
4. CFS4: Candidates engage with local and/or global communities in ethical and 

socially just practices. 
 
This course addresses these standards by establishing the following expectations:  

1. Professionals are responsive to the long-term social and ethical implications of their 
decisions and actions.  

2. Professional educators develop and offer educational opportunities for children, 
adolescents and adults that enable them to contribute to and benefit from the social, 
political, and economic opportunities in their lives and to promote social justice.  

3. Professional educators in service of social justice will…  
a. Know the subjects they teach and how to convey content of those subjects to 

learners;  
b. Engage in disciplined inquiry based on informed reason, reflect on experiences of 

self and others, consider alternative perspectives, and pursue a problem-solving 
orientation;  

c. Evidence respect for and ability to respond to differences in learners’ personal, 
social, economic and cultural experiences;  

d. Evaluate the effects of their decisions on others learners, families, and other 
professionals in the learning community;  

e. Provide learning opportunities to support all learners’ intellectual, social, and 
personal development;  

f. Possess the knowledge and skills to teach all learners well and with rigor;  



g. Create a learning environment that promotes positive social interaction, active 
engagement in learning and self-motivation; 

h. Maintain high standards of professional and ethical conduct.   
 
SMART EVALUATION  
 
Towards the end of the course, students will receive an email from the Office of 
Institutional Effectiveness reminding them to provide feedback on the course. They will 
receive consistent reminders throughout the period when the evaluation is open, and the 
reminders will stop once they have completed the evaluation. The evaluation is completely 
anonymous. When the results are released, instructors and departments will not be able to 
tell which student provided the individual feedback. Because it is anonymous and the 
results are not released to faculty or departments until after grades have been submitted, 
the feedback will not impact a student’s grade. The feedback is important so that the 
instructor can gain insight in to how to improve their teaching and the department can 
learn how best to shape the curriculum. 

The 13 possible objectives you will select from are listed below. Those in boldface are the 
primary objectives for this course. 

1. Gaining a basic understanding of the subject (e.g., factual knowledge, methods, 
principles, generalizations, theories)  

2. Developing knowledge and understanding of diverse perspectives, global awareness, 
or other cultures  

3. Learning to apply course material (to improve thinking, problem solving, and 
decisions)  

4. Developing specific skills, competencies, and points of view needed by 
professionals in the field most closely related to this course  

5. Acquiring skills in working with others as a member of a team  
6. Developing creative capacities (inventing; designing; writing; performing in art, 

music drama, etc.)  
7. Gaining a broader understanding and appreciation of intellectual/cultural activity 

(music, science, literature, etc.)  
8. Developing skill in expressing oneself orally or in writing  
9. Learning how to find, evaluate and use resources to explore a topic in depth  
10. Developing ethical reasoning and/or ethical decision making  
11. Learning to analyze and critically evaluate ideas, arguments, and points of view  
12. Learning to apply knowledge and skills to benefit others or serve the public good  
13. Learning appropriate methods for collecting, analyzing, and interpreting numerical 

information. 

DIVERSITY 

In concert with the conceptual framework for the School of Education, faculty and students 
will be expected to show respect and sensitivity to individual, cultural, social, and economic 
diversity. Students who display insensitive behaviors to diversity will be provided feedback 
and, depending on the behavior, may receive a disposition warning. 



 
PEOPLE-FIRST LANGUAGE 

Students and the instructor will use people-first language in all communication that 
describes people as people first before their group identity or prescribed classification. For 
example, we will practice saying child on the Autism spectrum, instead of “Autistic kid.” See 
section 3.15 of the Publication Manual of the American Psychological Association for 
further clarification or the National Inclusion Project for great resources. 
 
ACCESSIBILITY/STUDENTS WITH SPECIAL NEEDS 

If you are a student who requires accommodations due to a special need and would like to 
receive those accommodations while taking this course, please notify the instructor as soon 
as possible, preferably before the start of the course, so that these accommodations are 
provided. All accommodations will be considered in order to ensure that students with 
special needs have equal access to the course. Please note that the instructor will be in 
regular communication where necessary with the Student Accessibility Center to ensure 
your needs are being met at Loyola. To request accommodations, candidates must schedule an 
appointment with an SSWD coordinator. Candidates should contact SSWD at least four weeks 
before their first semester or term at Loyola. Returning candidates should schedule an 
appointment within the first two weeks of the semester or term. The University policy on 
accommodations and participation in courses is available at: www.luc.edu/sswd/  
 
ACADEMIC HONESTY  

Academic honesty is an expression of interpersonal justice, responsibility and care, 
applicable to Loyola University faculty, candidates, and staff, which demands that the 
pursuit of knowledge in the university community be carried out with sincerity and 
integrity.  
 
The School of Education’s Policy on The School of Education’s Policy on Academic Integrity 
can be found at: www.luc.edu/education/resources/academic-policies/academic-
integrity/ 
 
For additional academic policies and procedures refer to: 
www.luc.edu/education/resources/academic-policies/ 
 
PLAGIARISM  

It is important to reiterate the policy of Loyola University regarding plagiarism. The following is 
an excerpt from information shared by The English Department and should serve as a reminder 
to all candidates.  
 

“Definition: Plagiarism is the intentional or unintentional appropriation of ideas, 
language, or work of another without sufficient acknowledgement that the material is not 
one’s own. Although, it is generally recognized that everything an individual has thought 
has probably been influenced to some degree by the previously expressed thoughts and 
actions of others and that therefore no thought can be purely original, such influences 



are general ones, affecting an entire way of seeing things and expressing thoughts. 
Plagiarism, however, involves the taking of specific words or ideas of others without 
proper acknowledgement.” 

 
Some candidates seem to believe that there are different degrees of plagiarism, some of which 
are not as a bad as others...(I) wish to make clear that there are no distinctions between...  

1. Copying from a published source without proper documentation. 
2. Purchasing a pre-written paper. 
3. Letting someone else write a paper for you or paying someone to do so, 
4. Submitting as your own someone else’s unpublished work, either with or without 

permission.”  
 

If you have additional questions, I highly recommend the following interactive tutorial about 
what is, and what is not, plagiarism at http://www.indiana.edu/~istd/. In addition, I reserve the 
right to use the TurnItIn program (http://turnitin.com/static /index.html) for any written 
assignment without prior notice to the class.   
 
PRIVACY 

Assuring privacy among faculty and students engaged in online and face-to-face instructional 
activities helps to promote open and robust conversations and mitigates concerns that comments 
made within the context of the class will be shared beyond the classroom. Within this context, 
recordings of instructional activities occurring in online or face-to-face interactions may be used 
solely for internal class purposes and only by the faculty and students registered for the course, 
and only for the duration of the course. Students will be informed of such recordings by 
statement in the syllabus for the course in which they may be recorded and by the instructor at 
the time the recording is made. If an instructor wishes to make subsequent use of recordings that 
include student activity, they may do so only with informed written consent of the students 
involved or if all student activity is removed from the recording. Recordings including student 
activity that have been initiated by the instructor may be retained by the instructor only for 
individual use. 
 

STUDENT PARTICIPATION  

Students in this course are expected to participate actively during class meetings. Student should 
plan to check the course Sakai site regularly to be sure that they are current and up-to-date with 
assignments. I will be sure to keep the material on Sakai, including any changes to the course 
schedule, as current as possible. 
 
 

CLASS CONDUCT  

One important aspect of a Jesuit education is learning to respect the rights and opinions of 
others. Please respect others by (1) allowing all classmates the right to voice their opinions 
without fear of ridicule, and (2) not using profanity or making objectionable (gendered, 
racial or ethnic) comments, especially comments directed at a classmate. 
 



STUDENT SUPPORT  

Special Circumstances--Receiving Assistance  

Students are urged to contact me should they have questions concerning course materials 
and procedures. If you have any special circumstance that may have some impact on your 
course work, please let me know so we can establish a plan for assignment completion. If 
you require assignment accommodations, please contact me early in the semester so that 
arrangements can be made with Services for Students with Disabilities (SSWD) 
(http://www.luc.edu/sswd/).  
 
Center For Student Access and Assistance (Csaa)  

Should you encounter an unexpected crisis during the semester (e.g., securing food or 
housing, addressing mental health concerns, managing a financial crisis, and/or dealing 
with a family emergency, etc.), I strongly encourage you to contact the Office of the Dean of 
Students by submitting a CARE Referral for yourself or a peer in need of 
support: www.LUC.edu/csaa. If you are uncomfortable doing so on your own, please know 
that I can submit a referral on your behalf--just email me or schedule a meeting with me 
during office hours.  
 
This link directs students to statements on essential policies regarding academic honesty, 
accessibility, ethics line reporting and electronic communication policies and guidelines. We 
ask that you read each policy carefully.  
 
This link will also bring you to the full text of our conceptual framework that guides the 
work of the School of Education – Social Action through Education. 
 

Syllabus Addendum Link: https://www.luc.edu/education/academics/syllabi/  

  



COURSE ASSIGNMENTS  
 
Online Engagement. Each Module is comprised of a variety of activities that students can 
complete at their own pace within the timeframe of each Module. The estimated time required to 
complete each Module is provided at the introduction to each Module. Within each Module, 
students will be expected to apply the assigned readings through in-depth discussions with 
assigned group members via Zoom or on the Discussion (aka Forum) site in Sakai. Students are 
responsible for keeping track of due dates for completing each module. Failure to complete an 
activity by the respective due date will result in a deduction of 10 points for each incomplete 
activity from the online engagement grade. 
 
Equity Problem of Practice Statement. After completing the readings and discussions for 
Module One, reflect on your current school site and identify a problem of practice that is posing 
a barrier to your school being able to effectively implement evidence-based interventions and 
relates to an issue of equity or social justice. This should be a problem that you could solve as the 
school psychologist or school leader. Your statement should be a concise presentation of the 
problem and should include data and peer-reviewed research sources to support your assertion of 
the problem. Your problem should also be related to social justice and equity and should target a 
marginalized population in your school community. The rubric that will be used for grading this 
assignment is provided at the end of this syllabus. Your paper should be 3-4 pages in length, 
double spaced, 12-point font, exclusive of the title and references pages.  
 
Evidence-Based Intervention Action Plan Presentation. Students will work in groups to create 
a presentation of a proposal for implementation of an Evidence-Based Intervention using the 
Drivers and Stages of Implementation. The following elements should be included in the 
presentation  

1. A concise Problem of Practice Statement that uses data and research to justify the 
problem and addresses an issue of social justice. This statement needs to be created by 
the group but can be borrowed from a group members problem of practice statement 
assignment from Module One. 

2. A description of the intervention that was selected from one of the three approved EBI 
databases – What Works Clearinghouse (WWC), Best Evidence Encyclopedia (BEE), or 
the National Center for Intensive Intervention (NCII) – that includes the following: 

a. How the intervention is implemented (e.g., necessary components, 
individual/group, etc.) 

b. The population and issue that the intervention is intended to target 
c. The resources necessary for implementation 
d. A concise but thorough review of the evidence base, including: 

i. The number of studies reviewed (must be at least 2) 
ii. The populations that have been included in the evidence base 

iii. The type of studies reviewed (e.g., quantitative – group or single-case, 
meta-analysis – or qualitative) 

iv. Rating of the evidence using the language and terms from the data base 
(be sure to explain the range of the ratings) 

v. Your group’s interpretation of the evidence and the rating 



3. A research-based rationale for why you think this intervention would be helpful in 
addressing the Problem of Practice. 

4. A description of the adaptations/modifications required in order for the intervention to 
meet the need of the target group identified in the Problem of Practice, including the 
framework for adaptation used, a delineation of the components you would change, and 
how they should be changed based on the needs of the target group. 

5. A plan for implementation of the intervention based on Drivers and Stages of 
Implementation. 

Note: 

 No Pages, PDFs or RTF files will be accepted. All submissions must be in Word. Work 
submitted as Pages, PDF, or RTF files will be returned, ungraded, and the student may 
lose points for not following directions. 

 
 Students should save/submit their work using the following file saving conventions: 

LastName_CIEP409_Su22_assignmentname.doc. 
 

 Work should be uploaded to the appropriate Sakai Assignments tab. No work will be 
accepted via email. 
 

 It is expected that students will use APA format, 7th Edition, to structure presentations. 
Cover pages are expected. Page counts, when provided do not include cover pages or 
reference pages, if applicable. 

 
 
EVALUATION AND GRADING PROCEDURES 
 
Grades will be assigned based on one’s collective performance on graded assignments an online 
engagement with the course. Both reflection/application papers – Equity Problem of Practice and 
Implementation Action Plan Presentation – will be graded using rubrics that clearly indicate the 
criteria for grading in order to provide consistency and transparency. The rubrics are provided at 
the end of this syllabus. The rubrics for these assignments are also posted on Sakai for the 
respective assignment. The two reflection/application may be resubmitted one time following 
instructor feedback. Students are responsible for asking questions and seeking further 
clarification if the expectations are unclear. The components contributing to the grade for this 
course are as follows: 
 

Course Assignment 
Points 

Possible 
Points 
Earned 

Online engagement 100  
Equity Problem of Practice Statement 100  
Group Problem of Practice Statement 100  
Implementation Action Plan Presentation 100  

TOTAL 400  
 
 



 Grades will be assigned using the following standards: 
 

Grade Points % 
A ≥425 94-100 
A- 360-424 90-93 
B+ 348-359 87-89 
B 332-347 83-86 
B- 320-331 80-82 
C+ 308-319 77-79 
C 292-307 73-76 
C- 280-291 70-72 
D ≤268 ≤67 

 
Deadlines and Late Assignments 

Assignments are due on or before the dates listed in Sakai and in the course outline (major 
assignments). All assignments must be submitted through Sakai – no assignments will be 
accepted via email. Please contact the instructor prior to the deadline in order to be eligible for an 
extension. If you have a significant medical problem or emergency situation, please contact the 
instructor as soon as possible to discuss making up the work/turning in late assignments. All 
extensions are at the instructor’s discretion. Without prior approval, late assignments will have 
10% of the total points deducted for each day past the due date.  
 
 
  



SYLLABUS APPENDIX  

Equity Problem of Practice Rubric 
 

Criteria Meets Criteria Strengths Areas for Growth 
The problem is clearly 
identified and 
explained 
 

40 points 

Yes 
 

Not Yet 

  

Data (school-wide or 
student-focused) that 
validates or further 
supports the Problem of 
Practice are discussed  
 

30 points 

Yes 
 

Not Yet 

  

The problem clearly 
represents an issue of 
social justice and equity 
to improve the quality 
of education for a 
minoritized group 
 

20 points 

Yes 
 

Not Yet 

  

APA format (7th Ed.) 
and writing style is 
used in the construction 
of the presentation 
 

10 points 

Yes 
 

Not Yet 

  

 
 
  



Implementation Action Plan Presentation Rubric 
 

Criteria Meets Criteria Strengths Areas for Growth 
The Presentation shares 
the Problem of Practice 
statement and the 
supporting data and 
research 
 

10 points 

Yes 
 

Not Yet 

  

A description of the 
EBI and its evidence 
base are included in the 
Presentation 
 

30 points 

Yes 
 

Not Yet 

  

A description of how 
the intervention would 
be modified to address 
the Problem of Practice 
is provided 
 

20 points 

Yes 
 

Not Yet 

  

A plan for 
implementation of the 
EBI is included that 
addresses all of the 
Drivers and Stages of 
Implementation 
 

25 points 

Yes 
 

Not Yet 

  

The Presentation 
provides a compelling 
argument for how the 
intervention would 
meet the need described 
in the Problem of 
Practice statement 
 

10 points 

Yes 
 

Not Yet 

  

The Presentation is 
professionally 
composed 
 

5 points 

Yes 
 

Not Yet 

  

NOTE: If it is not clear that all group members served a role in the presentation the group will receive a 
failing grade and the presentation will need to be repeated. 



CIEP 409, SUMMER 2022, COURSE OUTLINE 
 
This outline is subject to change to accommodate extenuating circumstances or to be more responsive to 
student learning needs. Students will be notified as far in advance as possible if any changes to this 
outline are indicated. NOTE: All times for due dates are CST – no exceptions! 
 

Week of… Topic Readings Assignments* 
May 23rd  

Module 1: Evidence-Based 
Interventions – Definition, 
History, and Current Issues 

APA Policy on EBPP  
Kratochwil & Shernoff (2004)  
Castro & Yasui (2017)  
Kendall & Beidas (2007)  
Morales & Norcross (2010)  

Synchronous class 
meeting Monday, 5/23 
at 6pm CST 
 
Equity Problem of 
Practice Statement due 
5/29 by midnight CST 

May 30th  

Module 2: Evaluating 
Interventions and 
Establishing an Evidence 
Base 

Scientific Research in Ed  
Kratochwil & Stoiber (2002)  
Wilcyzinski (2012)  
Aguis (2013)  
Nastasi & Schensul (2005)  
Horner et al. (2005)  
Chambers & Norton (2016)  
Minkler et al. (2012)  
Helms (2015)  
Kirmayer (2012)  

Group Equity Problem 
of Practice Statement 
due 6/13 by midnight 
CST June 6th  

June 13th  

Module 3: Databases for 
Evidence-Based 
Interventions 

Graves et al. (2020)  
Barrera et al. (2017)  
Bernal et al. (2009)  
Nagayama Hall et al. (2016)  
Orengo-Aguayo et al. (2020)  

Group EBI 
Intervention, 
Adaptations, and 
Rationale due 
Wednesday, 6/22 
before midnight CST 

June 20th  

June 27th  

Implementing and Progress 
Monitoring Evidence-
Based Interventions 

Purtle et al. (2020)  
Bertram et al. (2015)  
Durlak & DuPre (2008)  
Killerby & Dunsmuir (2018)  
Forman et al. (2013)  
Melgarejo et al. (2020)  
Coffee et al. (2014)  

Class meeting on 
Friday, July 1, 4-6pm 
CST 
 
Implementation Action 
Plan Presentation due 
in class 

 
*All major assignments for the course are highlighted in yellow. This outline does not include Discussion 
forum posts that count towards the Online Engagement grade. Those assignments are described in Sakai. 
 


